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ABSTRACT. This paper deals with the role of sociocultural
competence in teaching English as a Second Language. The
purpose of the paper is to describe the process of the formation
of socio-cultural competence in foreign language teaching. To
achieve the purpose we put down the following objectives: to
find out how teaching culture in language classes boosts
socio-cultural competence and how the teaching process
becomes more influential by increasing learners’ efficiency
and saving the instruction time as well as to suggest possible
ways of developing students’ sociocultural competence. The
theoretical part defines the sociocultural competence and how
the language is interconnected with culture and deals with
different models of intercultural teaching, the characteristics of
the components of socio-cultural competence  which is a
complex phenomenon. The practical part consists of research
analysis and suggestions for incorporation of culture into the
class and extracurricular activities,  developing culture
awareness through writing research papers and International
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projects. The use of effective methods and technologies are
described. The results of the thesis are summed up in the
conclusion. The obtained results revealed that students like
travelling abroad, prefer to listen to foreign songs and watch
movies, have difficulties with vocabulary and grammar,
understand the value of sociocultural awareness and enjoy
learning it. Teaching culture in language classes boosts socio-
cultural competence and the teaching process becomes more
influential by increasing learners’ efficiency and saving the
instruction time.
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partnership, European projects, interaction, competences,
diversity, democratic culture, European and national cultural
values, European integration.
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Introduction. Sociocultural competence has become a
significant part of foreign language teaching. There are a
number of different theories of sociocultural competence,
which mostly reveal the interdependence of culture and
language and draw some implications for language teaching.
Each of these theories has provided professionals in the field
with valuable tools and paved the way towards a culture-based
pedagogy. G.A. Vorobjev [1] notes "socio-cultural
competence is a complex phenomenon and includes a set of
components belonging to different categories” . According to
R.P. Milrud [2] , "sociocultural competence refers to the
activity-component of communicative competence”. V.V.
Safonova [3] believes that "didactic description of the
objectives of socio-cultural education by means of a foreign
language is to be done in terms of socio-cultural competence".

Sociocultural competence can be defined as the students’
ability to accomplish proper cross-cultural communication. U.
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J. Sut describes a person with some degree of sociocultural
competence as someone, who is able to see relations between
different cultures, and is able to mediate, that is interpret each
in terms of the other, either for themselves or for other people
[4]. It is also someone who has a critical or analytical
understanding of their own and other cultures, someone who is
conscious of their own perspective, of the way in which their
thinking is culturally determined, rather than believing that
their understanding and perspective is natural. In the approach
of Z.1. Nikitenko[5] and L.R Kohls sociocultural competence is
represented in knowledge of the language (non-equivalent and
normal vocabulary), knowledge of national culture, and the
norms of behavior[6]. Scholars put forward the following
stages for the formation of sociocultural competence:
acquaintance with the sociocultural environment of the studied
language; acquirement of sociocultural competence in
educational  conditions; acquirement of  sociocultural
competence in real conditions. The development of
sociocultural competence in language teaching supposes
a communication-oriented approach. Sociocultural competence
anticipates the

knowledge of another culture, respect and tolerance towards
others [7].

Some teachers believe that teaching culture will enable
language learners to be engaged authentically with the culture
of a particular native-speaking community. After we
understand the significance of teaching culture, we need to
perceive the importance of socio-cultural factors and their
application in teaching culture since they play an incredibly
important role in learning and using a new language better and
easier and on the other hand when these factors are not applied
in teaching a new language negative consequences like
disability in understanding very culture-dependent lessons have
been reported. That is the reason why many language learners
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complain about very vague and ambiguous situations in native
speakers’ communications in the native environment. We
understand socio-cultural competence as the possession of and
the ability to apply a set of multicultural knowledge, skills and
qualities in the process of intercultural communication in the
specific conditions of life and tolerance towards people of
other nationalities. Today, EFL programs across the globe are
attempting to incorporate these ideas into their lesson planning
programs and training programs for their non-native language
teachers. They hope to enable students to better their
understanding of the new language and facilitate teachers’
performance. It should be noted, however, working on socio-
cultural competence in language classes doesn’t mean asking
students to abandon their culture and adopt another identity,
but it means offering pieces of information about underlying
cultural and social factors which affect discourse and
communication instead. This triggers learners’ motivation for
receiving the new language identity. We define sociocultural
competence as the ability to behave appropriately in the
specific situations, to choose the appropriate form of social
etiquette, to decode the social code of the partner, to use
different vocabulary, to understand the meanings of the words
in the definite context [8].

Social-cultural  competence as a significant part of
foreign teaching. Language and culture are closely tied to one
another and have a profound influence on both verbal and non-
verbal communication. For example, the significance of the
length of a pause or a change in tone depends on and can vary
by culture. Other components of communication, such as the
degree of formality in one's speech or one's body language also
hold different meanings depending on the culture with which a
person identifies himself. A variety of daily and intellectual
contexts must often be taken into consideration in order to
understand the meaning of something that is said. Such
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contexts can differ greatly from one culture to the next, often
making it difficult for newcomers to effectively communicate
with other members of their new culture. Developing an
understanding of general cultural contexts and their
implications will enable someone who was not raised in a
particular culture to fully comprehend speech or text in that
culture's language, and to use the language more easily.That is
the basic idea behind socio-cultural competence and its use in
ESL teaching. Through the study of educational material the
student acquires a particular competence — specific knowledge,
skills — and gains experience (professional quality) and thus
demonstrates perseverance, self-reliance and responsibility
(personal qualities). In addition, competence in the educational
process is the result of integrated learning (the integration of
theory and practice, the integration of teaching methods and
educational technologies, the integration of academic
disciplines).

Competence is characterized by the possibility (the ability,
willingness) to apply knowledge and skills in real life, showing
the best personal qualities. Socio-cultural competence is a
complex phenomenon. It includes the following components:
linguistic-cultural — knowledge of lexical items with the socio-
cultural semantics (e.g., greeting, forms of address, and
farewell, in oral and written speech); sociolinguistic —
knowledge of the language features of social classes, different
generations, genders, social groups; cultural component —
knowledge of cultural peculiarities of English-speaking
countries, their habits, traditions, standards of behaviour,
etiquette and the ability to understand and use them
appropriately in the communication process, while remaining a
carrier of another culture. Sociocultural competence is an
important “cognitive” factor in learning the new language
which encompasses social and cultural constructs, among them
are: social-contextual factors, stylistic appropriateness factors,
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cultural factors, and non-verbal communicative factors. These
components contain almost all unfamiliar parts of new
language’s culture [9]. Some of these components are often
neglected in ESL teaching, leading to confusion or
comprehension difficulties in the future. For example, forms of
non-verbal communication, such as body language, eye
contact, and use of personal space are an integral part of the
American culture- whose norms are implicitly understood and
are often not discussed. However, people of other cultures
usually have different customs in regards to the type of body
language they use, whether or not they maintain eye contact,
and how close they stand to the person who they are speaking
to in their own language. People who are unaware of such
communication standards in the American culture frequently
try to employ the norms of their own cultures. However, if
their customs are different from those of the United States, they
might give the impression of having a rude or distrustful
nature.

The importance of cross-cultural aspect introduction into the
process of foreign language teaching is obvious.

It is worth mentioning that forming skills of cross-cultural
communication should not be focused on traditional methods
of British and American studies as these methods are mostly
based on presenting and discussing information and do not
include individual perception of a new culture. A new culture
understanding is achieved using informational, interpretational,
comparative and reflexive strategies which are formed with the
help of a foreign language.

The  informative  strategies  include  perception,
comprehension and adequate interpretation of culturally
important information. The interpretational strategies mean
interpretation and commenting of the culturally meaningful
information. The comparative strategies are based on
comparison of facts and phenomena of a new and own culture.
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The reflexive strategies mean reflection of language and
conceptual world image in the student’s consciousness,
realizing himself- herself in a new culture’s context, readiness
to contact people, forming tolerance to the representatives of
another linguistic and cultural community.

To realize the informational strategies it is useful to present
such teaching tasks as reading or listening for specific (new)
information, scheming, summarizing and finding the main idea
of the text, passage etc.

It is also useful to prepare in small groups an acquaintance
brochure in various subject spheres like “Meals”, “Greetings”,
“Family life” etc. Working with pictures for discussing
national values and forming national images proves to be very
productive in the classroom. Quizzes proved to be a very
productive technique for checking the background cross-
cultural information of the students as well as the level of their
stereotypical thinking connected with different nations and
cultures.

Using interpretational strategies the teacher should ask the
students to reproduce the information using notes, tables,
specific signs and to give his/her comments on the reasons of a
foreigner’s communicative behavior using the information of
the authentic sources which explain the system of national
values and mentality. The comparative strategies are proved to
be very productive for teaching cross-cultural understanding.
At this stage cross-cultural awareness of the students is formed
on the basis of comparison with other nations’ communicative
behavior (verbal and non-verbal) resulting in forming their
national self-identification, understanding differences and
working out tolerance to different communicative models of
behavior. Among the most productive and successfully used
tasks the following should be named: making suppositions on
different nation’s communicative behavior at the pre-reading or
pre-listening stage and comparing the results after reading the
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text or listening to the dialog; jigsaw reading - comparing the
information of the two texts during a whole group discussion;
comparing information of the two tables and graphs presenting
different nations and trying to find common features and
differences; small groups discussions of the differences. The
tasks based on comparing the students’ own culture, system of
values and standards of communicative behavior are
considered to be the most important for the process of training
cross-cultural understanding. The students should be asked to
have an impartial and critical look at their national norms of
behavior to comment impressions on Ukrainian communicative
behavior made by the representatives of other nations and
cultures [6]. Realizing creative strategies the teacher suggests
input which requires preliminary presentation of substantial
cross-cultural information and preliminary training. Case
studies are successfully used for explaining communicative
failures and making suggestions as for the realization of the
speaker’s pragmatic task. At the initial stage the students are
given cards with suggestions from professionals in the sphere
of cross-cultural communication on how to manage the
problem situation. Later the students are given tasks based on
solving case studies’ problems connected with Ukrainian
communicative norms and make independent suggestions as
for these problems solving.

With respect to the Common European Framework of
Reference for Languages, the communicative competence
becomes increasingly topical. To become a successful user of a
foreign language it is necessary to consider another aspect of
foreign language teaching and learning — the sociocultural
competence. This aspect had been neglected in foreign
language teaching for a long time; however, recently it started
to attract more and more attention from linguists, textbook
writers, methodologists, and ESL teachers. According to the
Common European Framework , sociocultural competence
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involves five elements:
- attitudes: curiosity and openness, readiness to suspend
disbelief about other cultures and belief about one's own;
- knowledge: of social groups and their products and practices
in one's own and in one's interlocutor's country, and of the
general processes of societal and individual interaction;
- skills of interpreting and relating: ability to interpret a
document or event from another culture, to
explain it and to relate it to documents from one's own;
- skills of discovery and interaction: ability to acquire new
knowledge of culture and cultural practices and the ability to
operate knowledge, attitudes, and skills under the constraints of
real-time communication and interaction;
- critical cultural awareness: an ability to evaluate critically
sociocultural aspects in one's own and other cultures and
countries [10].
Developing  students’  Socio-Cultural ~ Competence.
Nowadays a great attention is given to sociocultural component
in teaching a foreign language which is a requirement for the
appropriate use of a foreign language in specific cultural
situations. The culture should be taught as an interactive
process that relates target and native languages, cultures, and
perceptions [11]. The process incorporates the following eight
basic stages, the first five of which are primarily teacher-
associated and the final three are student-associated:

1) identification of a cultural theme;

2) presentation of cultural phenomena;

3) dialogue (target/native cultures);

4) transition to language learning;

5) language learning;

6) verification of perceptions (target/native culture);

7) cultural awareness;

8) evaluation of language and cultural proficiency.
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Marianne Celce proposes organizing instruction around
four basic categories:

- convention, which provides students with information
about the common everyday behavior of people;

- connotation, which helps students develop their skills to
recognize that the meaning of a word is determined by each
individual's frame of reference;

- conditioning, which helps students develop observational
and interpretive skills and understand that the actions of
individuals reflect an already established cultural frame of
reference;

- comprehension, which helps students develop the skills
of analysis and hypothesis formation, thereby recognizing that
the behavior of one person does not necessarily reflect the
behavior of society as a whole [12].

The following models of intercultural teaching: cognitive
(intellectual, classroom) model, self-awareness and cultural
awareness models, simulation model, and interactional model.

The cognitive (intellectual, classroom) teaching promotes
understanding of cultural differences and similarities. It helps
students to get more information about a culture. As the
emphasis is laid on cognitive understanding of customs, values,
people, geography, and habits of a specific culture, the
normally applied methods of teaching are role-plays, films,
readings, and different kinds of presentations.

This model, however, has its limitations. It only teaches
students "what to learn™ but not "how to learn", teaches them to
gain knowledge of a culture without knowing how to perform
and to adapt behaviorally to it.

Overall, this model cannot guarantee success in living or
studying in a new culture.

The self-awareness teaching  helps students identify
attitudes, opinions and biases embedded in their own culture
that influence the way they communicate. The emphasis in this
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model is laid on understanding oneself as a cultural being.
Working in groups the participants learn how their own
behaviors influence others and what psychological forces
operate in groups [13].

The limitation of this model is its ethnocentric orientation.
Although self-awareness is important for being effective in
intercultural communication, its focus on the internalized
processes of an individual cannot adequately teach students
about factors involved in cultural interaction.

The cultural awareness teaching requires students to
understand the aspects of culture that are universal and
specific. It assumes that in order to successfully interact with
people of other cultures we have to understand our own and
others’ cultural norms, customs and social systems. The
cultural awareness model aims to teach students to overcome
ethnocentrism, to help them understand that our own cultural
identity is only one possibility among numerous others.
Another strong point of this model is that the students can
reach not only intellectual understanding but also an affective
tolerance of cultural differences in the process of intercultural
communication. This teaching model also has its limitations.
First, it may be difficult for the teachers to apply general
knowledge in dealing with a specific cultural task; second, in
comparing their own culture to others the participants may
neglect similarities and exaggerate differences; third, to
become thoroughly aware of one's own culture as the base for
understanding others is a complex process and may take a long
time.

The simulation teaching focuses on the affective and
experiential processes of teaching students by involving them
in an environment that closely resembles a specific culture. The
basic assumption of this model is that it is very important for
teachers to gain personal experience in living in a place
resembling the host culture, to develop a set of new behaviors
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and attitudes that will enable them to better adjust to the
foreign culture. The main advantage of this model is a strong
focus on the students. It is a process, through which students
acquire intercultural communication skills.

However, there are also some limitations. First, it is
difficult to simulate overseas environment. Second, it is
impossible to gain extensive cultural knowledge through
personal experience in a limited time. Most frequently, the
simulation model is used as a complementary part of the
classroom (cognitive) model [12].

The interactional teaching presupposes face-to-face
interaction with the foreign nationals. Through the experiential
learning process students are supposed to figure out the value
systems and appropriate behavioral patterns of the host culture.
The model is commonly applied to the intercultural workshop
programs held at the meetings of the European club
“Diversity”. As any other model, interactional model also has
its advantages (real life communication with foreigners,
authentic source of information) and disadvantages
(encountering cultural differences that may cause cultural
misunderstanding or culture shock).

An effective intercultural teaching can increase the
learner's capacity for intercultural awareness, intercultural
sensitivity, and intercultural competence, thus enabling him or
her to function effectively in intercultural context.

Applying a single model of intercultural teaching may not
sufficiently prepare students to function properly and
effectively in a new cultural environment. Better results may be
achieved through a combination of several teaching models. A
more effective outcome may be achieved by devising specific
teaching techniques: case studies, critical-incident case studies
based on real-life experience of the learners, simulations, role
playing, team projects, experiential learning, writing diaries etc
[13].
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We consider that students should be culturally armed in
order to accomplish the dialogue of cultures and avoid cultural
shock when communicating with the representatives of
different cultures.

Paying attention to the sociocultural aspect in teaching
would-be interpreters is very important because translation is
vital means of accomplishing sociocultural communication. To
reflect the meaning of the sentence a translator must first
decode the message and then convey its sociocultural coloring
correctly. The ability to interpret the information in a proper
way and to draw conclusions is the attribute of the translators’
sociocultural competence.

Developing students’ sociocultural competence is of great
importance because the specific feature of their future work is
based on communication with people. They must know the
way of life, patterns of behavior of people of different cultures.
Being not socio-culturally competent, the students may fail in
communication with the representatives of another culture.

There are many opportunities that Kovel City Gymnasium
students may use to increase their sociocultural awareness,
sensitivity and competence. Namely, participation in Language
Discussion clubs, e-mail correspondence with native speakers,
communication with people of different cultures at the on-line
conferences, attending special course of Culture Studies,
American and English Literature, writing research papers,
learning English on Oxford books, implementing joint projects.
They all are means of exploration of another culture. It should
be noted, that Oxford books capture students’ interest in such
topics as: the Internet, communication, identity, diversity, the
risks of the modern world, anglophone and international
culture. Students are encouraged to compare their own
language and culture to that of English and the world of
English speakers. Oxford books take our students some way
towards reaching the ultimate goal of all-round fluency with
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accuracy. The topics and texts have been chosen carefully with
the aim of engaging the minds of upper-intermediate students
with themes of universal interest. They are designed to provoke
comment and discussion because many of the issues raised
should be within their experience, for example the effects of
tourism, homelessness, and great events of the twentieth
century. There are also two literary extracts. All the texts come
from authentic sources.

The objectives of these activities are the following:

1) to manage the students’ activity through the use of
sociocultural component in the process of study;

2) to expand students’ linguistic and country study
knowledge, and teach them how to apply sociocultural
knowledge in practice, in verbal and written communication;

3) to develop students’ sociocultural competence using
authentic materials.

Immersion in the natural language environment. The
best way to develop sociocultural competence is to immerse in
the natural language environment and communicate with
native speakers. The absence of language environment can be
compensated with authentic materials (real-life materials that
weren’t created for educational purposes). Authentic materials
can be taken from the Internet, TV programs, movies, songs,
magazines, periodicals, horoscopes, menus, brochures, bills,
postcards, tickets, stamps, etc. We held apoll among 120
students Kovel City Gymnasium to find out their attitude to
authentic materials. We asked the following questions: 1) Why
do you study aforeign language? |want to: a) travel
abroad (54 %); b) study abroad (25 %); c) participate in
academic exchange programs (11 %); d) work abroad (10 %).
2) Which authentic materials do you enjoy? a) songs (40 %);
b) movies / video materials (20%); c) the Internet (30 %);
d) literature (novels, poetry, short stories, plays, etc.) and
periodicals (journals, newspapers, magazines, etc.) (10%).
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3) What difficulties do you encounter when you work with
authentic materials? a) vocabulary (75 %); b) grammar (15 %);
c) cultural peculiarities (6%); d) realia of daily life (4%).
4) Why do people need to know another culture? a) to build
relationships (31 %); b) to do business (39 %); c) to travel
(11 %); d) to become aware of native culture (19 %). 5) Do
you enjoy discovering another culture / customs / traditions?
a) yes (82 %); b)no (10%); c)I don’t know (8 %). The
obtained results revealed that students dream of travelling
abroad, prefer to listen to foreign songs and watch movies,
have difficulties with vocabulary and grammar, understand the
value of sociocultural awareness and enjoy learning it. Thus, to
feel at home in aglobal world, agraduating student has to
possess anumber of competences from professional
competences in science and technology to foreign language
competences. Foreign language knowledge helps understand
your own language and culture, promotes intercultural
communication, provides access to foreign scientific literature,
opens doors to international education and understanding of
other people.

In order to measure the increase in the students’ efficiency
in doing tasks in class, and the amount of the saved time in
instruction, to show the positive effects of indirect cultural
exposure on language learning and language learners we did
research in which we tried to answer the questions: how
teaching culture in language classes boosts socio-cultural
competence and how the teaching process becomes more
influential by increasing learners’ efficiency and saving the
instruction time?

Two Classes of both genders in pre-intermediate level and
two classes in intermediate level have been studied. Totally
120 students were selected as samples, which 60 of them were
pre-intermediate students and 60 of them were intermediate
students. The books of Oxford University Press and Express
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Publishing pre-intermediate and intermediate levels were
selected as study materials since they are official course books
in our Gymnasium.

In our research, in order to collect information about
students’ cultural knowledge in English especially about
England and the US a “Cultural Information Questionnaire”
which is a form including 10 questions about English speaking
countries’ important historical places, social characteristics,
customs and traditions, heroes and icons, geographical status
and their history. Two versions (A and B) of this questionnaire
were used to estimate the amount of  knowledge and
information that students have about target language culture,
before and after they were advised to participate in this survey
and indirect cultural exposure.

In order to evaluate students’ level of proficiency,
“Culture-bound Achievement Tests” have been used. Students’
perception about different cultures in the world usually shapes
their socio-cultural competence and this competence in return
enables them to understand the target language better and
easier. Students in this research were asked to increase their
information about the target language culture in these ways:
« surfing Wikipedia (Free Web-based Encyclopedia) and
Google (the most popular search engine on the Internet);
« watching satellite channels such as: National Geographic, Dis
covery and Travel Channel;

« asking the students who travelled to English speaking
countries to share their experiences, videos or photos they
have;

* reading books, papers, magazines and any other printed
sources of information about target language culture.

To measure the performance efficiency, students’ scores
recorded from two wversions of cultural information
questionnaire were compared and their test scores were
recorded, studied and analyzed carefully.
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Chart 1 demonstrates the percentage of performance efficiency
influenced by four separate ways of indirect cultural exposure
in both pre-intermediate and intermediate levels.

Chart One

Wikipedia & Google NG & Travel Channel T.v rsonal F)q erience Reading Books, References
Sharing = Fd(\fle‘s

Performane Efficiency

Ways of Exposing to TC

The average overall performance efficiency of students in
these classes was twenty percent.

Chart two demonstrates the amount of the time which is
saved, influenced by four separate ways of indirect cultural
exposure in both pre-intermediate and intermediate levels.

Persentage of Saved Time

Chart Two

2,5

2
1.5
1
- - .
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wikipedia & Google NG & Travel Channel T.v Personal Experience Reading Books, References
Sharing & Factfiles

Ways of Exposing to TC

The average saved time in these classes was twelve percent.
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Studying these two tables gives the following results:
surfing Wikipedia (Free Internet Encyclopedia) and Google
(The Most Popular Search Engine) gives students a lot of
opportunities to gain all necessary information. The results
show an increase in students’ information about English
speaking countries’ history and culture and because they felt
more optimistic about language learning process they did better
in class, and also because less effort is required by both
teachers and students, they asked fewer questions, did the tasks
faster, a lot of time was saved.

Watching satellite channels such as: National Geographic,
Discovery and Travel Channel give students the opportunity to
gain needed information. Results show, about ten percent
increase in their performance efficiency, and about seven
percent of class time was saved when they watched TV,
learning about the new language culture.

Asking people to share their travel experiences, bringing
videos or photos they have about their trips was another way of
indirect cultural exposure. More than thirty percent of selected
students had opportunity to travel abroad and touch cultural
components in person (are mostly western and European
countries). Students showed a lot of interest to this part eagerly
hearing those people. Students’ knowledge about TC was
increased remarkably in this way. Their performance efficiency
showed eighteen percent increase. More than ten percent of
class time was saved in this way. Next recommended way of
indirect cultural exposure was reading books and resources.
Although this is a good method of gaining knowledge, but the
problem is that, there aren’t enough and qualified libraries that
learners could take advantage of, therefore, students should buy
or borrow the books. This is a little unpleasant for them and
they sometimes do not show too much interest about it and
what’s more studying these books and resources takes a lot of
time. In spite of these factors, results show remarkable increase
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in their class performance doing the culture-dependent tasks,
about twenty seven percent, and saved much more time in
class. About twenty percent of time was saved.

The study of data resulted from this experiment showed that
if language learners learnt about target language culture,
teaching the new language would be an easier task. Developing
students’ sociocultural competence is of great importance
because the specific feature of their future work is based on
communication with people. They must know the way of life,
patterns of behavior of people of different cultures. Being not
socio-culturally competent, the students may fail in
communication with the representatives of another culture.

Incorporation of Culture into the Class and
Extracurricular Activities
In the ideal foreign-language class the teaching of culture is an
integral, organized component of the course content. Why is
the culture component so crucial in foreign-language teaching?

1. The ability to interact with speakers of another language

depends not only on language skills but also on

comprehension of cultural habits and expectations.

2. Intercultural understanding is one of the basic goals of

education in a modern independent world community of

nations.

3. The students are extremely interested in the people who

speak the language they are studying.

Various methods teachers can use to present cultural
information in

foreign-language classes are the following:

4. The culture aside is an unplanned, brief, culture comment
(e.g. eating habits).

5. Lecture presentations in which some characteristics of the

foreign culture are discussed, (e.g. similarities and

differences of Christmas holiday celebration).
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6. A “slice-of-life” technique for teaching culture. The
teacher chooses a small segment of life from the foreign
culture that is presented to the students, (e. g. a foreign
language calendar.)
7. Culture assimilators consist of three parts: a) a short
passage demonstrating an intercultural exchange in which a
misunderstanding occurs, b) four possible interpretations of
what transpired, c) feedback for the students as to the
correct answer. This type of activity has the potential to help
create insight into and tolerance of cultural diversity (e.g.
courtesy phrases).
8. A cultural capsule is a brief description of one aspect of
the foreign culture followed by a discussion of the contrasts
between the cultures (e.g. post-elementary education in the
other cultures).
9. A culture cluster is a related series of culture capsules
dealing with a central theme, (e.g. wedding ceremonies: the
civil, the religious ones, finally an enactment of a wedding
IS presented).
10. Minidramas or miniskits help the students visualize
culture content, incorporate the culture being learned into
their actions as they perform in selected situations (e.g.
arranging a meal in restaurant).
11. Visual aids (films, slides, photographs, newspapers,
magazines) can make a contribution to the stimulation of
students' interest. They are as important for their cultural
content as for their factual content.
12. Involve the students in a group solution to a situational
problem (e.g. to identify the “blunder” in the sociocultural
interaction).
13. Music and dance of the foreign culture can be related to
the people’s moods, interests and way of life [6].
Learning activities focusing on culture need not be restricted
to the classroom: e.g. Pen pals and tape exchanges (personal
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contacts, letters); summer camps; student exchange and travel /
study abroad; special programs and events (cultural touring
groups); regional and state language festivals; community
resources (native speakers, museums and art galleries,
theatres); travelogue films.

At the English lessons we propose to analyze both culture in
the whole and its separate parts (ideas, cultural products,
cultural behaviour). There are three main groups of exercises,
which help us to do it:

Exercises that help to develop the sense of cultural context
and give students’”  background knowledge: recognizing
cultural images and symbols, working with cultural products
(souvenirs, money, headlines, poems, etc.), exploring values
and attitudes, exploring song lyrics, analyzing associations and
cultural artifacts, determining contextual clues.

Exercises that help students learn to read visual signs.
These tasks help students to read and interpret cultural signs in
foreign products, analyze stereotypes, decode messages,
understand non-verbal means of communication [12].

The most important are tasks where students are proposed to
compare cultural experience of the country of studied language
and the one of their own culture. Such exercises presuppose
making cultural commentaries, analyzing of the spiritual and
commercial values of both countries, comparing connotative
meanings of the sign in different cultures, explaining cultural
behaviour, etc.

The comparative strategies are proved to be very productive
for teaching cross-cultural understanding. At this stage cross-
cultural awareness of the students is formed on the basis of
comparison with other nations’ communicative behavior
(verbal and non-verbal) resulting in forming their national self-
identification, understanding differences and working out
tolerance to different communicative models of behavior.
Among the most productive and successfully used tasks the
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following should be named: making suppositions on different
nation’s communicative behavior at the pre-reading or pre-
listening stage and comparing the results after reading the text
or listening to the dialog; jigsaw reading comparing the
information of the two texts during a whole group discussion;
comparing information of the two tables and graphs presenting
different nations and trying to find common features and
differences; small groups discussions of the differences. The
tasks based on comparing the students’ own culture, system of
values and standards of communicative behavior are
considered to be the most important for the process of training
cross-cultural understanding. The students should be asked to
have an impartial and critical look at their national norms of
behavior to comment impressions on Ukrainian communicative
behavior made by representatives of other nations and cultures.
Case studies are successfully used for explaining
communicative failures and making suggestions as for
realization of the speaker’s pragmatic task. At the initial stage
the students are given cards with suggestions from
professionals in the sphere of cross-cultural communication on
how to manage the problem situation. Later the students are
given tasks based on solving case studies’ problems connected
with Ukrainian communicative norms and make independent
suggestions as for these problems solving.

In the process of teaching English considerable attention
should be paid to the study of cultural codes and their semiotic
analysis. It will help students to acquire proper sociocultural
competence, background knowledge and communicate
successfully with representatives of other cultures. At the
lessons the students take part in guided discussions, role-plays,
solving intercultural incidents, doing exercises on critical
thinking, presentations of projects. These techniques enable the
students to:

- understand the concept of intercultural awareness;
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- recognize the origins of their own cultural values,
assumptions and attitudes and the way in which their values
affect their perception of others;

- identify causes of intercultural misunderstandings;

- explore how their perception of their own character,
attitudes and behavior might influence their cultural learning;

- recognize personal skills affecting their ability to adapt to
living and working abroad,;

- develop attitudes and strategies which will help adapt to
life in a foreign country and operate autonomously in that
country;

- observe, monitor and report on their own cultural learning
[14].

Making the language and culture connection is one more
rewarding strategy used in culture learning. This strategy
means that the teacher is always aware of cultural implications,
ready to supply brief explanations or guidance, and cognizant
of the cultural implications in the instructional content. It is
especially important in vocabulary development. Proverbs,
sayings, superstitions, positive and negative evaluative
statements, metaphors, humor, all involve language and all
carry heavy cultural connotations.

The use of media units can be very effective as well. This
technique involves the use: of films, television programmes, or
other visual devices that provide information, generate
questions, and develop cultural hypotheses. It can be
particularly useful in demonstrating nonverbal communication,
in analyzing intercultural variations and in providing culture-
specific information.

Therefore, Kovel City Gymnasium students should get
sufficient  knowledge and  skills in  cross-cultural
communication in order to adjust properly to a new culture or
multicultural environment, to be able to establish interpersonal
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relations within the culturally different community, and to
behave adequately in some cross-cultural situations.

Developing Culture Awareness through writing research
papers. Each language has its own rules of usage as to when,
how, and to what degree a speaker may impose a given verbal
behavior on his or her conversational partner. For instance, in
North American culture, paying a compliment to someone
obligates that person to answer “Thank you,” whereas in
another culture such a response might be both inappropriate
and embarrassing. Norms of imposition vary also according to
the social and personal habits of the speakers. Silence or withdr
awal on the part of some students may make others feel impose
d upon to speak more than they nor mally would.

Scholars define socio-cultural competence as the ability to
behave appropriately in the specific situations, to choose an
appropriate form of social etiquette, to decode the social code
of the partner, to use different vocabulary, to understand the
meanings of the words in the definite context, etc.

Language and culture are closely inter-linked. The
difference between culture and language-systems, literary
traditions and norms are the reasons for using different
additional information [11]. For example take lingustic
component of socio-cultural knowledge. The source of the
explicit information can equally be contained in the text itself,
or in a textual situation, or may be drawn from an outside
source, that is our overall knowledge of the world at large.
Thus lexical explicit component of English verb to give is
generally semantically weak verb but semantically rich verb in
Ukrainian. Ukrainian translators generally choose a more
specific and less frequent verb in translation. Not because there
are no verbs in Ukrainian of more general character. The
Ukrainian verb oasamu (‘nepedasamu 6i0 oouici ocobu 0o
iHwol; dapysamu wo-nebyos,; ioznauamu ) almost stands on
the same level of generality as the English verb ro give (‘to
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present voluntarily and without expecting compensation;
bestow; to hand to someone; to grant to someone'). According
to the Ukrainian stylistic peculiarities less frequent verbs are
preferred instead of other verbs: He gave a lecture. Bin
npouumas nexyito. English verb to give is translated into
Ukrainian npouumamu. 1 gave them dinner. 5 npueocmuna ix
o6ioom. English verb to give - Ukrainian verb npucocmumu.
He was given command of the regiment. Zomy oopyueno
komandysamu eiicokom. The English verb to give — The
Ukrainian verb odopyuumu. They are given a flat- warming
party. Bonu erawmosyioms éxoounu. The English verb to give
— The Ukrainian verb erawmosysamu. Who'll give us a song?
Xmo wnam 3acnisae nicuio The English verb to give — The
Ukrainian verb sacnisamu.

In these examples cases of the specification of English verb
to give show more specific more concrete meaning. The source
for the creation additional meanings is in the interpretation of
the actual situations of the texts, the interpretation of the
relations between heroes, their positions, etc [11].

In order to maintain a successful “dialogue between
cultures” and avoid misunderstanding, communicative
mistakes and social conflicts we encourage students to write
research papers on such topics as: “Communicative, pragmatic
and extra-cultural peculiarities of praise utterances”,
“Confrontational speech genres”, “Socio-pragmatic
peculiarities of a compliment as an element of the language
etiquette”, “The language of a smile in the process of
communication”, “Structural, semantic, communicative and
pragmatic peculiarities of disrespect utterances” etc. The
material of research papers is taken from a large number of text
fragments. The methods that were used while writing the
papers are as follows: the descriptive and comparative method,
the pragmatic and contextual analyses and questionnaires.
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Students’ personal contribution lies in designing a
questionnaire that is a research instrument consisting of
questions for the purpose of gathering information from
respondents. The questions were designed both for American
and Ukrainian respondents for statistical analysis in order to
find out ethno-cultural peculiarities of praise, disrespect,
compliment utterances, confrontational speech genres in
American and Ukrainian. While writing a research paper
students not only practice their oral and writing skills but also
show awareness of and caring about other people’s feelings.
This reveals socially correct speaker’s behaviour.

In modern linguistics, exploration of social essence of
language use (language in action) has been traditionally
confined to two main aspects. The first is speech interaction of
interlocutors, which provides the material for conversational
analysis. The second is the interactional nature of utterances
viewed in isolation or as a part of sequences of utterances.
These facets of language use are studied in speech-act theory,
discourse analysis and text linguistics.

The objects of these papers are the utterances of disrespect,
compliment, praise, functioning in dialogical unities in Modern
English discourse. The subject matter of the research papers is
semantic, structural, pragmatic and ethno cultural peculiarities
of utterances of disrespect, compliment, praise. The goal of our
research is complex analysis of utterances of disrespect,
compliment, praise.

The practical value of the paper is determined by the fact
that its results can be used in further research on utterances of
evaluation. Language is a form of behavior, and it is governed
by rules. Linguistic communication is seen as
conventionalized, its minimal unit being the speech act, i.e. “an
utterance that serves a function in communication”. The idea of
language being a behavior is the key to understand how
language functions in a social context. Appropriate social
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behavior patterns, as they are perceived in Western societies,
are built on the norms which constitute polite behavior.
Language is a form of behavior, and it is governed by rules.
Linguistic communication is seen as conventionalized, its
minimal unit being the speech act, i.e. “an utterance that serves
a function in communication”. The idea of language being a
behavior is the key to understand how language functions in a
social context. Appropriate social behavior patterns, as they are
perceived in Western societies, are built on the norms which
constitute polite behavior.

There are a lot of things we can do with words. We can
make requests, ask questions, give orders, make promises, give
thanks, pay compliments, praise or show disrespect and so on.
Moreover, almost any speech act is really the performance of
several acts at once, distinguished by different aspects of the
speaker’s intention.

In general, speech acts are acts of communication. To
communicate is to express a certain attitude, and the type of
speech act being performed corresponds to the type of attitude
being expressed.

Take the case of the utterance of disrespect. If you utter,
“You, fool, did a bad job!” and intend this as criticism you are
expressing your evaluation, in this case you are saying
something unpleasurable about the addressee’s ability to do
such a job. Disrespect is a speech act which hurts, damages,
neglects, embarrasses, or threatens someone, their actions,
appearance or property. Disrespect should be seen as
communicative, because it is intended to be taken as expressing
a negative attitude to a person or his/ her action. While doing
research paper “Structural, semantic, communicative and
pragmatic peculiarities of disrespect utterances” we conducted
a questionnaire in order to analyze utterances of disrespect in
American and Ukrainian cultures.

125



We questioned 74 people of different occupation, age and
sex (students, their parents, university students, teachers,
members of different families etc.) We found out that even
though disrespect is defined as a negative speech act, it is still
widely used in our everyday life and can play different roles in
communication. Analyzing the answers we found out that
Americans view disrespect as discouragement and lack of care
to the addressee, while Ukrainians view it as a personal offence
and use it to express their arrogance and irritation.

Ukrainians in comparison with Americans are much more
specific towards accepting disrespect. They view it more like a
personal offence while Americans suppose it to be a sign of
misbehavior or being ill-bred. Ukrainians express it for
someone’s lack of moral values, hypocrisy, lies, arrogance and
aggressive behavior, while Americans tend to see and express
disrespect in a less wide variety of aspects. So the main
question is: *’Why do people show disrespect and how can we
cope with this problem?” There are different thoughts, but my
American friend Michael Cortez says that no human is perfect;
we all sometimes get mad and let out unnecessary rage towards
others. So even if you have made the mistake of disrespecting
someone, go ahead, step over your pride and try to make that
person feel better!

We state that disrespect is a destructive speech act which
spoils people’s mood and makes them feel bad, making it
harder for human individuals to cooperate effectively. So in
order to annihilate the bad effects of disrespect we need to use
the reverse action - respect each other, show interest in each
other’s thoughts and look at any other person as an individual
who is worth a good compliment and a nice word. People are
born to bring love and peace to each other, so we should treat
others with as much tolerance and wise respect as possible!

Culture has being taken an important place in language
teaching and learning studies. It has been widely recorgnized
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that culture and language are interrelated and that language is
used as the main medium through which culture is expressed

Being an integral part of the ELT social - cultural aspect
includes both linguistic and non-linguistic components.
Linguistic component is regarded as acquisition and proper
usage of non-equivalent lexis (idioms) and awareness of the
sociocultural conventions [14]. Non-linguistic component
includes explicit information about English speaking countries
and peculiarities of verbal and non-verbal interaction.

The development of students’ cultural awareness leads them
to more critical thinking as citizens with political and social
understanding of their own and other communities. Fostering a
certain degree of understanding of the target culture from
outsider’s and insider’s perspective is an empathetic view that
permits the student to accurately interpret foreign cultural
behavior, to compare and contrast the other culture
assumptions about reality. Identifying and exploring socio-
cultural peculiarities of the other cultures students should learn
culturally prescribed norms intended to meet expectations or
needs shared by members of a culture. They learn, for instance,
that certain social occasion demand specific behaviors and
speech acts. So the goal of teaching and learning this aspect is
to become aware of verbal and non-verbal norms of behaviour
culturally defined and varied.

International Projects — Sharing Cultures. Cross-cultural
interaction is important in language use in the real world.
Students share their values and viewpoints, ways of acting and
reacting, and their speech styles. They recognize the
stereotypes they hold of speakers of the target language and of
each other’s culture. This learning experience can be in a direct
exchange of opinions or through initiation into the activities of
another culture. Guided activities and projects that gradually
lead students to successful cross-cultural encounters give
students confidence for future cross-cultural interactions[14].
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Observing interaction between people from different cultures,
becoming aware of one’s own reactions to other people,
monitoring one’s own speech style, and practicing diverse
interaction skills help students learn to cope successfully in
another culture.

There are a lot of opportunities for the students of Kovel
City Gymnasium to go global and to get invaluable cultural
experience. They participate in different international programs
that operate successfully at Gymnasium. These are
International Leadership program, Language and Culture
program in the USA, Europe, grant programs for Education in
the United States, Education and Culture Programs such as
“Faith to Face”, “e-Twinning”, “Democracy for schools”,
“Learning English through Arts”. Moreover, a lot of former
students succeed in such international programs as Work and
Travel, Global Undergraduate Exchange programs in the USA
and Europe, Language Summer camps.

The SSEP program, administered by American Councils for
International Education, and sponsored by the U.S. Department
of State, is an international exchange program with former
countries of the Soviet Union. It pairs schools from these
countries with schools in the United States for the purpose of
sharing our countries’ values of democracy, diversity,
entrepreneurship and market economy, along with immersion
into another culture.

The main idea of this exchange was a joint project called
“Volunteering is Caring.” We have been working on our joint
project for fourteen years. It is a new rewarding experience for
teachers and students in Kovel. This project helps us
understand who we are, what responsibilities we have. It
promotes mutual understanding, friendship and peace between
our countries, gives us a rare chance to explore our values, get
new experience and share ours. As a teacher | feel my goal is to
help my students to become productive active citizens who are
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interested in acquiring a quality education and making a
difference in their community.

Our collaborative work with other schools in the USA and
Europe stimulates me to analyze my educational experience
and broaden the sphere of my educational activities with my
students. These new interests and skills led me to some unusual
and very rewarding educational activities outside my regular
teaching and routine. This program requires each school to
send a group of nine students and two teachers to their partner
school. Both the Ukrainian and American partner schools
started to implement the joint project "Volunteering is caring".
Funding from the US Department provided domestic and
international travel, insurance, US visas, and a stipend.

That time witnesses the value of students’ exchanges from
the first hand experience. Also it has served to strengthen and
consolidate the partnership between our two schools.
Understanding similarities and differences in communication
across cultures requires knowledge about how cultures differ.
There are certain sets of cultural variables/dimensions that can
be used to explain the differences in communication patterns of
cultures. Our survey of research findings on this problem has
put to the foreground the following cultural variables
underlying communication patterns of American mainstream
culture: 1) individualism (vs. collectivism); 2) low-context (vs.
high context); 3) low uncertainty avoidance (vs. high
uncertainty avoidance); and 4) small power distance (vs. high
power distance).

Using individualism vs. collectivism as the major dimension
of cultural variability to explain cross-cultural differences in
behaviour, scholars define American culture as individualistic
where the interest of the individual prevails over the interest of
the group. The personal identity is "I’ (vs. "we”). The speakers
tend to display openness and creativity in communication,
reaffirm the autonomy of the individual.
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American culture is a low-context culture, where the
speakers tend to vest *’the mass of information in the explicit
(verbal) code”, in the communication events themselves. The
influence of historical background, the knowledge of the ethos
IS minimized as compared with high-context cultures. The
speakers tend to communicate in a clear and direct fashion with
little room for cultivation of ambiguity which expresses itself
in such common .American sayings as "Say what you mean”,
“Don't beat about the bush”, and "Get to the point" [13].

Societies that are concerned about controlling the future and
the extent to which behaviour should follow fixed rules are
high in uncertainty avoidance. American culture tends to
display low uncertainty avoidance, thus it tends to resist change
less, has a lesser need for absolute truth and formal rules,
ritualization of words, dress, and actions, and more tolerance
for people or groups with deviant ideas or behaviour.

Societies differ in the way they handle inequality. The USA
is indicating orientation toward a small power distance society
which promotes power equalization. Power distance is useful
in understanding the behaviour of the American speakers in
role relationships, especially those involving different degrees
of power and authority. The knowledge and awareness of
American cultural distinctions helps promote understanding in
intercultural verbal interactions [6].

During our three week stay our Ukrainian students attended
classes at Kane Area High School and North Charleston High
School. School in the USA is an equal opportunity educational
institution, which doesn’t discriminate on the basis of race,
colour, national origin, or handicaps in its activities, programs,
or employment practices. To provide a supportive learning
environment in these schools, the administration sets
expectations for attendance, discipline, and academic
achievement to ensure that all students have an opportunity to
develop their skills to the fullest potential. Despite strict
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discipline, the atmosphere at schools was warm and friendly.
We felt respect and a desire to make us feel at home. As
students arrived at school every morning, the principal and
vice-principal stood near the doors and greeted students with a
smile and “Good morning!” Throughout the building were
signs with positive messages like “Think Positively”, “Take
Your Time”, “Always Do Your Best”, “Keep Things Neat”,
“Be Considerate of Others”, “Remember to Smile”, “Respect
Others”.

This kind of informational exchange is viewed as an
extremely important means of communicating and sharing
cultural values, to develop understanding and build bridges, not
only between our schools, but our communities, and even our
countries.

Our joint European projects with Schools in Poland gave
our students wonderful opportunities to share our cultures,
values and traditions, and our experience on the joint projects
“Democracy in Education” and “Leading is action”. We had a
wonderful team of teachers, families and students and very
experienced coordinators. The time of working together serves
to strengthen our partnership between Kenty Lyceum and
Kovel Gymnasium, and consolidates international
understanding.

The experience of our first exchange was very useful and
fruitful. The ideas of our joint project were aimed at raising our
students' awareness about effective leadership and democracy
in Ukraine and Poland. Through interactive learning techniques
students were shown that they truly could make a difference in
their own communities and they were given the skills to enact
this change.

Ukrainian and Polish students participated in the leadership
workshops exploring cultural diversity and values and
collaborating in a cooperative project on “Leadership Skills
Development”.
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Students participated in the round table discussion on the
issue “Students' Council”. They shared their ideas, experience
and programs on how to make students' council more active
and productive, how to take initiative in the communities to
make schools the better place, to help others and ourselves, to
see a problem and work to solve it, to listen to each other, to
work together. The program for us was unique and very well
prepared, the schedule was tight and interesting, our visit was
filled with exciting activities and everything went according to
plan.

Kovel City Gymnasium students are privileged to
participate in the Face to Faith Program, which is one of the
many effective projects of the Tony Blair Faith Foundation.
The core belief of the Foundation is that it is essential to
promote understanding and respect between the world's major
religions, in order to maintain secure continued peace. Face to
Faith is a program that brings students of various religions and
cultures together using different forms of modern technology,
to connect schools in different parts of the world. It is vital that
the younger generation of the 21st century collaborate to share
concepts and exchange ideas, so as to work on shaping a
brighter future and truly make a difference.

The Face to Faith online community enables students
worldwide to carry discussions and build strong ties with one
another, through a secure website where they can interact under
supervision. The Program features enabled video conferences
where students discuss global issues from a variety of
perspectives on beliefs and faith. Hence, students gain the
required discussion skills to inhibit any sort of conflict by
breaking the barriers of cultural and religious stereotypes. It is
reinforced by established principles that guide students and the
acronym R.E.S.P.E.C.T symbolizes this: Respect, Education,
Safety, Perspective, Empathy, Celebration and Trust.
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What has become obvious to us over the past couple of
years since we launched is the willingness of young people to
come together in a spirit of openness to learn from and with
one another in discussions about one another’s faiths and
beliefs and on issues such as malaria, human trafficking,
women’s rights, the environment and wealth and poverty, just
to name a few.

Our young people often have creative approaches to solving
some of these problems and they agree that there is a need to
collaborate to share ideas and work practically to make a
difference. The Face to Faith online community is a vital part
of the experience for students, enabling them to carry on with
their discussions, celebrating their cultures and building
relationships with one another, outside the VC.

This is a secure monitored community where students can
chat and communicate safely. Each student has their own
customizable homepage, and can participate in discussion
forums, competitions, hot-seat debates, and most importantly,
making new friends.

Twinning offers a platform for staff (teachers, head teachers,
librarians, etc.), working in a school in one of the European
countries involved, to communicate, collaborate, develop
projects, share and, in short, feel and be part of the most
exciting learning community in Europe. eTwinning, from its
very beginning, is about people and collaboration between
teachers and between pupils. Collaboration involving school
librarians, ICT coordinators, head teachers, parents, National
Support Service staff and a myriad of other educationalists
from thirty-three countries united in a common purpose: to link
and learn together in the largest social network community for
teachers in Europe.

The Twinning action promotes school collaboration in
Europe through the use of Information and Communication
Technologies (ICT) by providing support, tools and services
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for schools. The eTwinning Portal is the main meeting point
and workspace for the action. It provides online tools for
teachers to find partners, set up projects, share ideas, exchange
best practice and start working together, immediately using
various customized tools available on the eTwinning platform.
Being involved in an eTwinning project can be a rewarding
experience for both teachers and pupils.

Students of Kovel City Gymnasium have a great opportunity

— to share similar objectives and agreeing on a topic for

your collaborative project;

— to communicate regularly and openly;

— to have comparable age, number and language level of

pupils;

— to have access to ICT equipment at school to allow for

effective collaboration.

We can begin our journey by meeting and sharing our ideas
with these teachers through our eTwinning, look for a partner
to work with in a collaborative project; use eTwinning for our
own professional development, in order to build upon and
strengthen your existing pedagogical skills; apply to take part
in a Professional Development Workshop or an online
Learning Event. We can further develop ideas about the project
route of eTwinning, see all the benefits for as teachers and for
our pupils. It is an expansion of minds and horizons. We can
choose talk about all the positive effects of working with
colleagues in our school and beyond and speak of our journeys,
our teaching methods, the motivation of our pupils, the support
of colleagues and how we have made friends across Europe.
eTwinning helps to make teaching and learning fun.

Together with the Council of Europe and other partners we
participate in the International program «Schools for
Democracy» to promote democratic citizenship, human rights
and intercultural understanding, democratic culture in school
communities to prevent hate speech and violent extremism in
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school across Europe. The main goal of participating in this
Program is to develop a real democracy and democratic values
at schools. This Program has been launched in Ukraine by the
European Wergeland Centre (a European resource centre on
education for intercultural understanding, human rights and
democratic citizenship) and the Ministry of Education and
Science of Ukraine, and supported by the Ministry of Foreign
Affairs of Norway.

A whole school approach due to this program is to
democratize and decentralize school governance and encourage
national dialogue and social cohesion between different regions
of Ukraine and Europe and between different regions of
Ukraine. The result of the project should be democratic
transformation initiatives at schools and in local communities.
Our assumption is that the aims of education should be oriented
towards preparing young people to be full and active
participants in all aspects of democratic life. The skills and
dispositions needed to actively participate in all aspects of
democratic life include: the ability to think critically, a sense of
efficacy, a commitment to compassionate action, and a desire
to actively participate in political life by engaging in local
decision-making processes, lobbying, voting, etc., as well as
the basic need to be able to read, write and do arithmetic. Our
students have learned organization and clarity and respect for
different points of view and how to analyze issues, come up
with solutions and their own initiatives, persuade and listen.

CONCLUSIONS Sociocultural competence has become a
significant part of foreign language teaching. There are a
number of different theories of sociocultural competence,
which mostly reveal the interdependence of culture and
language and draw some implications for language teaching.

Sociocultural competence can be defined as the students’
ability to accomplish proper cross-cultural communication. A
person with some degree of sociocultural competence is
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someone, who is able to see relationships between different
cultures and is able to mediate, that is interpret each in terms of
the other, either for themselves or for other people. It is also
someone who has a critical or analytical understanding of their
own and other cultures, someone who is conscious of their own
perspective, of the way in which their thinking is culturally
determined, rather than believing that their understanding and
perspective is natural. To form student’ sociocultural
competence it is necessary to develop the following attitudes
and skills: observing, identifying and recognizing; comparing
and contrasting; negotiating meaning; dealing with or
tolerating ambiguity; effectively interpreting messages;
limiting the possibility of misinterpretation; defending one's
own point of view while acknowledging the legitimacy of
others; accepting difference.

Achieving sociocultural competence requires that one
lowers his/her defenses, takes risks, and practices behaviors
that may feel unfamiliar and uncomfortable. It requires a
flexible mind, an open heart, and a willingness to accept
alternative perspectives. Sociocultural competence helps not
only to survive but achieve success in an increasingly
interdependent global society. A major challenge that
expatriate students face in the increasingly globalized world is
how to function successfully in a new cultural environment, in
a country with different values, sociocultural rules, and norms
of behavior. Hence, one of the main features of a successful
person nowadays is the skills in intercultural communication.

The study of data resulted from this research showed that if
language learners learn about target language culture, teaching
the new language would be an easier task. Culture learning is
more than getting over culture shock or getting used to life in a
new country. It is the process of personal growth and
transformation. The obtained results revealed that students
like travelling abroad, prefer to listen to foreign songs and
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watch movies, have difficulties with vocabulary and grammar,
understand the value of sociocultural awareness and enjoy
learning it. We found out that teaching culture in language
classes boosts socio-cultural competence and the teaching
process becomes more influential by increasing learners’
efficiency and saving the instruction time. Surfing Wikipedia
(Free Internet Encyclopedia) and Google (The Most Popular
Search Engine) give students a lot of opportunities to gain all
necessary information. The results show an increase in
students’ information about English speaking countries’ history
and culture and because they felt more optimistic about
language learning process they did better in class, and also
because less effort is required by both teachers and students,
they asked fewer questions, did the tasks faster, a lot of time
was saved.

The use of effective methods and technologies are described
for incorporation of culture into the class and extracurricular
activities, developing culture awareness through writing
research papers and International projects.

We proved that the best way to develop sociocultural
competence is to immerse in the natural language environment
and communicate with native speakers. Through the study of
educational material the student acquires a particular
competence — specific knowledge, skills and gains experience
and thus demonstrates  perseverance, self-reliance and
responsibility.

We should emphasize the role of sociocultural competence
for achieving proficiency in a foreign language. Special
attention should be given to the formation of learners’
communication skills, cultural competence and positive
attitude towards another culture It enables to understand the
context in which the language is used by native speakers and
choose language forms to achieve a desired communicative
effect. We will continue our research to discover to what extent
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the textbooks we use to teach students in Kovel City
Gymnasium incorporate sociocultural competence. All levels
of the Student's Books and Workbooks (including Student's
and Class CDs) will be analyzed in detail. The results will be
taken into consideration to choose textbooks which
incorporate sociocultural competence to a significantly great
extent.
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O PO3BUBACE Y CTYJAEHTIB COIIAJIBHO-
KYJbBTYPHY KOMIIETEHTHICTb

Anomauia. Y cmammi po3kpumo 3HAYeHHs DOPMYS6AHHS 8

VUHIB COYIOKYIbMYPHOI KOMNEMeHmMHOCMI SIK  He8i0 €MHO20

eleMenmy  MINCKYIbMYPHOI KOMYHIKayii, — HeoOXiOHOI 0/

epexmuenoi yuacmi 6 0dianosi xynemyp. Mema cmammi -
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onucamu ocobausocmi npoyecy QopmysanHs CoOYioKyIbmypHoi
Komnemenmnocmi  yunie cimuazii. Ha Oocsaenenus memu
NOCMAGNeHi HACMYNHI 3a60AHHA: 3 'ACYBAMU , K HAGUAHHS NPO
KYIbmypy KpaiH, MO8y AKUX YUHI BUUAlombvb, HA YPOKAX
IHO3eMHUX MO8 CHpUsAIOMb (YOPMYBAHHIO COYIOKYIbIMYPHOT
KoMNnemenmuocmi 2IMHA3UCMIB, sUABUMU pigens
cghopmosarnocmi CoyioKyIbmypHoi KOMNEeMeHmMHOCMI YUHi8, 3
yiero  mMemorw  npogecmu  ONUMYBAHHA  2IMHA3UCIIE,
pe3yrbmamu K020 0aroms 3M02y NPOAHANI3Y8amu CmaeieHHs.
VUHI8 00 ABMEHMUYHUX Mamepianie ma ix BUKOPUCMAHHA,
nposecmu  OOCHIONCeHHs 3 NpobOiemu, a came, K 3HAHHSA
KpaiHo3Hasuo2o mamepianry O00NOMA2A€ 3a0wWadumu 4ac nio
Yyac  NOACHEHHS  H0B8020  Mamepiany ma — RIOSUWUMU
epexmusenicmov pobomu yunie Ha ypoyi. Ilpoananizosano
pe3yibmamu  Q0CHIONCEHH WO000 PIBHA  CHOPMOBAHOCMI
coyiokynbmypHoi komnemenmuocmi 6 yuuie. [iiwau 0o
BUCHOBKY, WO YYHI YCBIOOMIIOOMb YIHHICMb KPAE3HABYO2O
mamepiany, 8i00arome nepesazy iHmepHem-pecypcam, 3HaAHH
KpaiHo3Has4020 mamepiany 00nOMA2aAc 3a0waoumu yac nio
yac Ypoky ma niosuuiye eghekmusHicms ixHboi pobdomu.
Posxpumo WLAXU DPO36UMKY COYIOKYIbIMYPHOL
KoMnemenmHocmi, SKI — peani3ylomuvcs uYepe3 HABUANbHY
OISIILHICMb HA YPOKAX MA NO3AKIACHY poOOMY, MINCHAPOOHY
cnignpayio, MIHCHAPOOHIT npozpamu WIKITbHUX
O0OMIHIB; MIJICHAPOOHI npoexmu, yuacms VUHIB ¥y
Bceykpaincokux i MIJCHAPOOHUX — HAYKOBO-NPAKMUUHUX
konghepenyisix, online xougpepenyisx;, 2epomadcvki npoexmu,
MidCHapoOHi ma Bceykpaincvki meopui  KoHKypcu. Onucano
eracuull  00cgi0 3 opmysanus  COYIOKYIbMYPHOL
KOMNEeMeHmHOCMI  YYHI8, 20JI06HI Memoou, mexHo102ii ma
Gdopmu pobomu Onsi pPO3BUMK)Y MINCKYIbMYPHUX 6MIHb Md
HABUYOK.

Kniouosi  cnoesa: COYIOKYIbMYPHA ~ KOMNEMEHMHICMb,
00CNIOJCEeHHS,  MINCHAPOOHA — Cnisnpays, €8poneticybKi
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npoeKmu,  83a€EMO0is, KOMNEeMeHMHOCMI, PIZHOMAHImmA,
0eMOKpamu4Ha  Kyiomypd, €6PONelcvKi U  HAYIOHAIbHI
KYJIbMYpPHI YIHHOCMI, €BPONEUCHKA IHme2payisi.

Enena UBanBuna BAJIBUYK

nupekTop KoBenbCKOW TOpOJCKOM TMMHA3WHM, YYUTEIIb-
METOJIUCT,
acnupaHT «KHeBCKUI MEXIyHAPOIHBIN YHUBEPCUTET)

e-mail: olena_valchuk@i.ua

YTO PABBUBAET Y CTYJAEHTOB COIIMAJIBHO -
KYJbTYPHYIO KOMIIETEHTHOCTD

Annomauyusa. B cmamve packpvimo 3Hauenue hopmuposanis
Y yuawuxcs  COYUOKYIbMYPHOU  KOMNEMEeHMHOCMU KAk
HeOMbeMaeM0o20 INIeMEHMA MENCKYTbIMYPHOU KOMMYHUKAYUU,
Heobxooumol 0 dhekmuenozo yuacmus 8 Ouaioze
kyiemyp. Llenv cmamovu - onucams ocobenHoCcmu npoyecca
Gopmuposanus COYUOKYIbIMYPHOTU KOMNEemeHmHOCmu
yuawuxcs eumnasuu. Ha oocmuoicenue yeau nocmasienvl
cnedyrowue 3a0aqu:  GbISAACHUMb, KAK Y4eHue o Kylbmype
CmpaH, A3bIK  KOMOPLIX VUEHUKU U3YYaAlom HA  YPOKAX
UHOCMPAHHO2O — S3bIKA ~ Cnocobcmeyem — (hopMupo8anuio
COYUOKYIbIMYPHOTUL KOMNnemeHmHOCmu CUMHAZUCTNO8,
BLIAICHUMb  YPOBEHL  CHOPMUPOBAHHOCMU  COYUOKYIbIYPHOU
KOMNEeMEeHMHOCMU YUAWUXCsl, ¢ IMOU Yeablo Nposecmu Onpoc
SUMHA3UCTNOB, pe3ynibmamol KOMOopoz2o N03601810M
NPOAHANUZUPOBAMb OMHOUEHUE YYAWUXCA K aAYMEHMUYHbIM
MAMePUaNam U Ux uUcnoib308aHUI0;, NPOGECMU UCCIe008AHUS
no npobneme, a UMEHHO, KAK 3HAHUA CMPAHOBEOUECKO20
Mamepuania nomMo2arom CIKOHOMUMb  8peMsi 60  8peMs
00BACHEHUSL HOB020 MAMEPUANA U NOBLICUMb IDDEKMUBHOCTD
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pabomul yuawuxca na ypoke. lIpoananusupoeae pesynvmamuol
UCCe008AHUsL YPOBHS CHOPMUPOBAHHOCIU COYUOKYTIbIYPHOU
Komnemenmuocmu  yuawuxca. Ilpuwau K 81600y, uUmo
VUEHUKU OCO3HAIOM YEHHOCMb KpPaeseouecko2o Mamepuand,
omoarom  npeonoymeHue  UHMEPHem-pecypcam,  3HAHUA
CMPAHOBEOYECK020 MAMepuald NoMo2aem cIKOHOMUMb 8peMsl
80 8peMs YpoKa u nogviuiaem 3¢)ghekmueHocms ux pabomeoi.
Packpoimol nymu pazeumust COYUOKYIbIMYPHOTUL
KOMNEeMEeHMHOCMU, KOMopble pPeanu3yiomcs uepe3 Y4eOHYIo
0esAmenbHOCMb ~ HA ~ YPOKAX U 6HEKIACCHYl0 — pabomy,
MeNCOYHAPOOHOE compyOHUYeCcmao, MeNCOYHAPOOHbLE
nPOCPAMMbL UKOJILHBIX 0OMEHO8, MENCOYHAPOOHbLE NPOEKNIbL,
yuacmue yuawuxcs 60 Bceykpaunckux u mexcoyHapoomvix
HAYYHO-NPAKMUYECKUX Koupepenyusx, online-xounpepenyusx,
0bwecmeentble NPOeKmyl, MeHcOyHapoouvie u Beceykpaunckue
meopueckue KOHKYpcol. Onucan coOCMEEeHHbIL Onvim No
Gopmuposaruro COYUOKYIbIYPHOLL KOMNemeHmHOCmu
VUAUWUXCSL, 2NA6HbIE MEMOObl, MEXHOI02UU U OopMbl pabomubl
0715 pA36UMUSL MEXCKYIbIMYPHBIX YMEHULL U HABLIKOS.
Kntroueswle cnosa: coyuoxynivmypHas KOMnemeHmHocms,
UCce008anust, MeXCOYHApPOOHOe COMPYOHUYECMBO,
egponelicKkue npoeKmol, 83aumMooeiicmaue, KOMNemeHmHOCMu,
MHO202PAHHOCMbOEMOKPAMUYECKAs KYIbmypd, e8pOnelcKue u
HayuoHanibHvle  KVIbMYpPHble  YEHHOCMU,  e8PONelcKas
unmezpayusi.
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